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ABSTRACT

The objective of the present study was to investigate the practice of community
participation in school governance-in case of secondary schools in Central Zone of
Tigray Regional State. Descriptive survey design was applied using both quantitative
and qualitative approaches. A total of 217 participants were computed using Abera,
(2013) principle and were taken with a combination of purposive and simple random
sampling techniques. Pretested Data were gathered using Questionnaire and
interview and was analyzed using percentage and mean calculated through SPSS
using likert scales. The finding of the current study highlights that the participation
of community representatives in instructional programs was not encouraging.
However, the community participation was challenged by number of factors like
Poor economic background of community representatives; lack of skill, knowledge
and poor understanding of their roles and responsibilities of community
representatives and negative attitude of the principals towards participation of
community, lack of well-developed school rules, regulation, norms and no
appropriate strategy for the school to encourage and provide community services,
information about school management, Low teacher commitment. Therefore, the
school principals of the study area must developed basic ground school rules,
regulation and appropriate strategy that leads school communities’ to participate in
their school management.

Keywords: Community, Participation, School
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CHAPTER ONE

INTRODUCTION

1.1 Background of the Study

The school as a social organization and mediator of socialization needs to have a good
relationship with immediate and far communities. Moreover, school is an integral part of the
community whose chief objective is providing quality education to the children of the
community. It is an important part of the community and becomes increasingly more important if
it has multi-faceted relationship with its community (Abunu, 2009). Moreover, Lazaridou &
Kassida, (2015) state that schools cannot become fully successful without making use of the
community’s efforts. The parents or community should be directly involved in the school’s
activities. Mtsweni (2013) assert that community have the potential to contribute to the best
learning of children. They also have the right to determine what their children need to learn.
Schools led by effective leaders understand this important role and devise strategies for the
involvement of the community and other stakeholders (Coleman 2013). Literature also indicates
that improving school environment and realizing the quality of education will be at its maximum
if the participation of the families, the communities and the broader stakeholders is higher
(UNESCO, 2006).

Education and Training Policy of Ethiopia 1996, the number of students, teachers, and schools
were increased dramatically (TGE, 1996). Thus, the increased opportunities of access to
education were not accompanied by significant improvements in the students' learning and
achievement. The need to have the students acquire and develop significant knowledge, skills
and attitudes demanded improving the learning of all the students by bringing about changes in
the learning environment, in the quality of supervisory services, the leadership of schools, the
participation of the students and the community (MoE, 2010).

Effective school demands effective school management. Effective school management, in turn
demands a well-developed arbitrator organization that deliver leadership and resources schools
essential to implement polices into action (World Bank, 2007) a key pointer of a successfully

managed school is the management of the school being seen as shared responsibility of the



community with the life of the school. Schools, therefore, need to create management approach
that authorize the community to subsidize to the accomplishment of their goals. However,

efficient management of schools cannot be realized only through the effort of the school alone.

In this regard, the government with other stakeholders prepares General Education Quality
Improvement Programme (GEQIP). The main objective of GEQIP is enhancing the participation
of the school and community in decisions on the utilization and generation of resources increase
the participation of the community and the private sector (MoE, 2008). The participation of
community includes infrastructure and maintenance, management and administration, teacher
support and supervision, pedagogy and class room support, student’s supervision, and students’
recruitment (MOE, 2005). In line with this, the ministry of education of Ethiopia (MOE) clearly
specified the duties and responsibilities of Kebele Education and Training Board, and Parent
Teacher Student Association as a representative of the community to be actively involved in

school management (MoE, 2005).

The Tigray regional state has been working to increase community participation in school levels.
In order to assure this, Woreda Education and Training Boards (WETB); Kebelle Education and
Training Boards (KETB) and Parent-Student-Teacher Associations (PSTA) are organized at
Woreda, Kebelle and school levels (Abera, 2013). In light of the presented arguments and the
contemporary phenomenon in Ethiopia, this thesis would be assessing the practice of community
participation in school governance-the case of secondary schools in central zone of Tigray
Regional State (Abera, 2013).



1.2 Statement of the Problem

Schools in order to practice and implement programs designed by government, there must be an
effective community participation in education despite their race, education and class
differences. This acknement tells us that community participation is the fundamental
responsibility in their children’s learning achievements. Moreover, the collaboration between
community and schools is significant to the success of schools in assuring quality education
(Epstein (Wakijira, 2017).

As indicated in different literature, community participation in managing school’s learning in
Ethiopia is given little attention by stakeholders (government and community). Research studies
(Habteslassie 2014; Haile, 2014; Tadele, 2014; Mulatu, 2011, Melese, 2010; Awash, 2001) were
conducting focusing on the management activity of the school like planning, organizing,
directing and monitoring and evaluation. To develop recommendations for the design of an
effective community participation in managing over all school’s activities of Central Zone of Tigray
regional state, the following problems were identified. From the present researcher’s experience, the
existing situation in community participation in managing secondary school’s activities in Central
Zone schools is full of challenges in many ways. These include: the existence of conflict in role
perception manifested in assuming that schools could play their roles in children’s education
without community participation, and both parties should work together for their children’s
achievements; declining participation in their children’s schooling and inadequate stakeholder
participation in schools’ management; the Kebelle Education and Training Boards (KETB) is
still passive in participating in school activities; lack of community representative support in
instructional program (Mulugeta, 2011). To sum up this, the researcher believes that even though
community participation for managing schools is stated by the country’s newly designed
educational policy, there is still a wide gap of community participation in schools. Finally, such
reluctant participation of community and other stakeholders would impact on the overall school
achievement of children in their learning. Owing to this situation in Ethiopia, specifically in
secondary schools, this study is to carry out systematic investigation on the practice of
community participation in school governance-the case of secondary schools in central zone of

Tigray Regional State.

1.3 Basic Research Questions

Based on the above research problems the following research questions are raised



1.To what extent does the community participate in the management of secondary schools?
2.Does the community representative know their role and responsibility properly?

3.To what extent does the community participate in instructional program of the schools?
4.What are the challenges that affect the participation of community in secondary schools?

1.4 Objective of the study

141 General Objective

The objective of this study is to assess the practice of community participation in school
governance - the case of secondary schools in central zone of Tigray National Regional State.

1.4.2. Specific Objective

The specific objectives of the study include the following:

& To examine if the community representatives know their role and responsibility properly

& To assess the extent of participation of the community in the management of secondary
schools

& To assess the extent of participation of the community in instructional program of the
schools

& To identify the prevailing challenges affecting the practice of community participation

1.5 Significance of the Study

Ethiopia has adopted decentralization of education so as to enhance community participation and
to utilize resource efficient. Therefore, addressing the status of community participation and
factors affecting its implementation is mandatory. Therefore, the study has the following

significance;a

< It will provide information for all local stakeholders (government bodies, experts,
academicians, etc) about the current status of community participation in the study area.

& |t creates awareness for the education about the involvement problems of PSTA and KETB
around school and guide them how to manage the problems consequently and provide schools
with the essential help and feedbacks. It helps the community to take full advantage of their
participation in school affairs.

< |t provides fundamental input for other researchers who are interested in this area.



1.6 Delimitation of the study

The current study is delimited to the practice of community participation in school management;
role and responsibility of community; community participation in the management of secondary
schools; community participation in instructional program of the schools; the challenges that
affect the participation of community in secondary school and identify the solutions to overcome
challenges of the community to participate in school management because conceptually
community participation in the management of secondary school can be multi-dimensional and

more emphasis is given to primary school by the community and woreda education experts..
1.7 Limitations of the Study

As limitation, the declaration of state of emergency due the COVID-19 pandemic virus while
undertaking data collection was critical challenging and then data was collected within short time

by making appointments via calling through mobile telephone and employing data collectors.
1.8 Operational Definition of Terms

Community: A group of persons living in an area served by a particular school or by a network
of schools. In this study, it means all the people to including those who have children in school

and those who do not have (Bryan & Henry, 2012).

Community Participation: Is a process of engaging and involving communities in the school

management system directly and indirectly (Griffin & Steen, 2010).

Parent teacher student association: A structural organization in the school that is responsible
for the effective management of the school composed of the students, teachers and parents from

the school community (Bryan & Henry, 2012).

Secondary school: a school comprised of secondary education (grade 9 up to 12) (Epstein,
2006).

1.8 Organization of the study

The study will be organized into five chapters. Chapter one introduces the study by giving the
background information. Chapter two deals with the review of relevant literature on the research

problem. Chapter three outlines the methodology for carrying out the primary data collections.
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Chapter four analyses, presentation and interpretation of data. Chapter five presents summary

and conclusions that were draw from the research findings and recommendations.



CHAPTER TWO

REVIEW OF RELATED LITRATURE

2.1 The Concept of Community Participation

Community participation is made by the combination of the word community and participation and
each word has different meaning. Communities is a characteristic that the members share, such as
culture, language, tradition, law, geography, class, and race. According to Ministry of education
(2010), community is a group of people who share social, economic, and cultural interests where by
its members recognizes social obligations to each other holds at least some common values and
identifies themselves with each other. The school is part and parcel of the community. Participation
is the process of involvement through the mere use of a service; involvement through the
contribution (or extraction) of money, materials, and labor; participation as implementers of
delegated powers and participation “in real decision making at every stage” (Shaeffer, 1994 as cited

in Word Bank, 2007).

Community participation in education particularly in school management is therefore, one of the
areas that can help to improve access to basic education and hence. In addition, it serves immediate
instrumental goal such as the identification of felt needs as well as the mobilization of local resource
(Obsaa, 2010). Community participation in the schools indicates activities of the community other
than the full-time staff in the school management, planning and evaluation process. It refers to the
determination of school policies and programs of non-school people in collaboration with the school
administrators. Community participation in education system is the partnership of the home, school
and community members to support a child’s education process (USAID, 2006). Emphasizing the
importance of community participation in education as UNESCO, (2014) stated that the
involvement of parents and community is a crucial. It is crucial not only in terms of necessary
ownership of the program, but also for its indispensable accountability at the local level. The true
participation is to create and grant authority to local planning and management structure that leads
to community ownership of the program. Since each group plays a different role in contributing to
children’s education, there must be efforts to make a bridge between them in order to maximize the
contributions. Education takes place most efficiently and effectively when these different groups of
people collaborate. Accordingly, it is important to establish and continuously attempt to develop

partnerships between schools, parents, and communities.



2.2 Participation in Education

A number of education researchers argue that the participation of communities in education
enhances children’s performance at school, and is the motivating factor for children to continue
through to tertiary education (UNESCO, 2014; Griffin & Steen, 2010; Epstein, 2005). These
educational researchers agree that community participation in education is the processes through
which children, parents, community people, local authorities, teachers, the private sector, and other

relevant stakeholders participate in school programs or in education related institutions.

Research shows that academic performance among children from different backgrounds varies
(Griffin & Steen, 2010). Children whose parents get involved in their learning generally receive
better academic results than other students. This variation is argued to be partially caused by the
disconnection between teachers, parents and community (Griffin &Steen, 2010). Parents are parts of
the large communities where the school is located. Some communities may be very individualistic
and this may cause the isolation within the community where children live, and not inspire
collective action for supporting children. The participation of parents and communities in education
is argued to bring substantial benefits for improving education. These studies contend that the
involvement of families and communities with schools, especially when they work together,
increases the academic success of children (Bryan & Henry, 2012; Griffin & Steen, 2010; Epstein,
2006).

To enhance participation and to promote collaborative work between schools, communities and
families for children’s learning, Joyce L. Epstein, who is a well-known education consultant,
developed a school-family-community partnership framework for schools and education institutions
(Epstein, 2006). This framework has been applied by several educational institutions and
researchers in both developing and developed countries (Epstein, 2006; Griffin & Steen, 2010;
Bryan & Henry, 2012). The following section provides the reviews of Epstein’s participation
framework which is useful in analyzing the different processes and forms that community

participation can take.

2.2.1 Forms of Participation: Epstein’s Framework

Epstein strongly believed that children can do better in their learning when teachers, families and
the community work together to achieve learning and development goals of children (Griffin and



Steen, 2010). To contribute to this contention, she suggests that educational institutions build strong

partnerships. She suggests that:

The strong partnerships are team based, with teachers, parents, and administrators working together
to plan and implement goal-oriented programs, policies, and whole-school activities to create a

sense of community between families and school (Epstein, 2006).

To enhance strong partnerships, Epstein developed an involvement framework with six types of
involvement. Epstein used the term involvement to refer to various forms of participation but did
not analyses them as being strong or weak. Thus, it is not judgmental because the concept of
participation may change in accordance to the context, types of involvement and commitment of
the implementers. This framework, as suggested by the author, is applicable in all levels of
education, and in different contexts. In addition to Epstein’s six types of participation, Griffin
and Steen recommended Leading (2010) as an additional category for promoting partnership.
Griffin and Steen recommend that in order to get communities and families to participate in

education, leadership by school administrators and community leaders is required

The aim of this framework is to provide guidance to school staff, families and communities to
perform their partnership roles to ensure better academic achievement of their children. The concept
of such partnerships is to build connections between schools, families, and communities so that the
three partners assist each other in supporting children to have successful study outcomes in their
future lives (Epstein, 1995).

The first type of participation is parenting. In Epstein’s framework, parenting requires more
awareness and understanding about the stages of child development (Epstein, 2006), so that parents,
guardians or caretakers better understand the needs of children to developmentally and physically
(Bornstein, 2005). It is assumed that when parents are aware of child development, they provide
better support to their children’s learning both at school and at home, for example, parents motivate
children to study at home, and bring children to school. The partnership works both ways with

schools also assisting families in parenting and child rearing skills (Epstein, 2006).

The second type of participation is communicating. This is crucial for school and parents to keep
up-to-date information between home and schools. Effective communication allows teachers and
parents to build common understandings about each other’s needs and the encountered challenges in

teaching and learning of teachers and children (Griffin& Steen, 2010Epstein, 1996). This shows
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children that school, communities and schools work together for them. Communication between
school, families and community is the most effective way to link the home and school. The school
may receive constructive feedback from communities and parents with regard to school
management, school environment, and quality of teaching and learning. In addition, the school can
give updated information about school events to the parents, communities and local authorities. This
type of involvement includes the culture of sharing information because parents often have little
idea about their children’s behavior at school. This communication enables teachers and parents to
identify needs for supporting children’s development. Schools play a dominant role in improving

communication.

Conversely, poor communication is a barrier for parents to get involved in their child’s education,
and it can prevent children from achieving academic success (Griffin & Steen, 2010). To improve
the communication between teachers and parents, it is suggested that parents should be invited to
participate in school planning, and any discussion which concerns children’s learning and other

education related issues (Griffin & Steen, 2010).

The third form of participation is volunteering. This is the volunteer work of parents and the
community at school events. The framework suggests that school programs should include or
invite parents to join in training, outreach activities and increase family attendance in any events
in the school (Epstein, 2006). This may build a connection between the school and family and
familiarize families with school. Getting communities and parents to volunteer in the school
program is not easy; it needs intensive effort on the part of school administrators (Griffin &
Steen, 2010). Griffin & Steen have suggested the creation of a school program which enables

parents and communities to volunteer to provide skills that relate to children’s learning (2010).

The fourth type of participation is learning at home. Families may help children through
checking homework, playing, and storytelling. The school program may help in terms of
suggesting techniques and offering advice to parents to support children’s learning at home.
Research shows that the engagement of families in children’s learning at home enhances
children’s performance at school. Griffin & Steen (2010) found that parents who themselves
have a higher level of formal education are more involved in their children’s learning at home
than those who have a low level of formal education. Therefore, it is suggested that schools and
school administrators coordinate training or workshops for parents that could enhance their

understanding of the learning needs of children to assist their children learning at home (Griffin

10



& Steen, 2010). As an example, Epstein suggests developing a homework monitoring system for

parents to help their children’s learning.

The fifth type of participation is the inclusion of families in decision making. The framework
suggests that families be included in any decision making which affects the common interests of
children and the community. Communities and parents should be invited to join meetings,
advocacy activities, school committees, and be involved in school governance. Involving
families in school decision making is argued to be a main goal of school-based management and
school reform efforts (Epstein, 2006) because it enhances not only shared roles and
responsibilities among partners, but also mobilizes talent and specific skills from parents and
communities in accelerating the academic success of children (Griffin & Steen, 2010). Parents
and communities may also feel empowered which results in ownership within the community.
However, to have meaningful participation, efforts must be made to ensure that the families of
vulnerable children are included so that their voices are heard (Griffin & Steen, 2010). The
involvement of PTAs in school decision making processes is an example of type five

involvement.

Sixth, collaborating with the community is perceived to be both effective and efficient. The
school provides education services to families’ children in the community; communities and
parents mobilize resources and related skills to help the school (Epstein, 2006). This may enable
learning processes and links theoretical learning from the classroom with the real world in the
community wherein children live. For example, children improve their numeracy, literacy skills
and social interaction through the collaboration of school, community and their parents. Each
partner has a complementary role to another. Thus, according to DeFilippis and Susan (2008), it
is not only parents and people directly in the education community who should get involved in
this collaboration, but also relevant institutions such as business people, religious organizations,

community clubs, youth clubs, and local investors within the school community.

Griffin and Steen (2010) found that Epstein’s participation framework would not be effective
unless leadership roles are applied by the educational administrators. The task of leading
involved the facilitation, coordination, designing, implementing, monitoring and evaluation of
the education or schooling program. Griffin & Steen (2010) stressed that leading roles should be

the responsibility of the educational institution leaders or/and school.
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2.2.2 Community Participation in Education: Bray’s framework

Mark Bray (2001) brought together the Arnstein’s typologies about levels of participation with
observed practices in education. It should be noted that Bray’s practices’ do not map exactly onto
Epstein’s forms of participation. Therefore, the researcher merges the frameworks of Bray and

Epstein to provide a comprehensive framework for my analysis.

According to Bray, (2001) participation in education is placed between two extremes: genuine
participation’ and pseudo-participation’. Genuine participation is the process in which
participants voluntarily participate in development process. They have equal rights, power and
influences in making decision. In contrast, in pseudo-participation, people participate for
consultation and information giving in development, research or in completing surveys.
Participants do not have the power or rights to make decisions. Between pseudo-participation
and genuine participation, certain types of participation are identified including (1) use of
service, (2) resource contribution, (3) attending meeting, (4)consultation, (5) involvement in

service delivery, (6) delegated power and (7) real power.

Bray, (2001) lists practices of community participation in education that indicate the
participation at all levels from grass roots to national level. In the Ethiopian context, however,
communities tend not to have much influence in decision-making at higher levels such as policy
design, curriculum development, or employing teachers. Furthermore, in the Ethiopian context
the community participation at the grassroots level is the focus of the national education strategy.
In order to contextualize the frameworks for participation in education to the Ethiopian context,
and to allow for a full discussion of various forms of participation, the researcher have combined
the frameworks of Bray and Epstein. This matrix will be used to assess the forms of community
participation in education (Epstein, 2006 and Bray, 2000).

2.2.3 Community Participation in Infrastructure and Operational Costs

Community support for education is monetary and non-monetary forms. The former kind of
involvement includes levies, fees and fundraising made for schools to supplement teacher salaries,
for rehabilitation of classrooms and construction of schools and the later forms of participation
include varied activities that range from attending a school meeting and assembly to active
participation in every step of school decision. According to the different studies conducted that
parents are often required to make in cash and in-kind contribution for school operation,
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infrastructure and maintenance as well as to supplement salary of teachers and other school personnel
(Dom, 2010; Swift Morgan, 2006). The Universal Declaration of Human Right in 1948, Declaration
of the Rights of the Child in 1959; International Covenant on Economic, Social and Cultural Rights
in 1966 all declares primary &secondary education shall be free. However, the declaration of EFA
does not state anything whether parents shall pay fees for primary education or not (UNESCO,
2008). It is argued that the role of community in education dramatically increased after The World
Forum on Education in Jomtien, Thailand, in 1990 (Bray, 2001). Based on these findings, the
implementation on the ground is partly tackled by different variables of the decentralized dimension
such as the lack of transparency, participative school management, responsiveness and accountability

values.

In principle community participation is voluntary; however, it should be distinguished from
compulsory forms of support for education that is decided outside the community (Watt, 2001). This
could be when a government is unable to meet full cost of education from its own resources and
identifies community as an additional source of financing (Bray, 2001). In Ethiopia, primary and
lower secondary education (grade 1-10) are to be free (MoE, 2002). But households are mandated to
support all government efforts in educational expansion and development; (MoE, 2002). Here, the
free education policy of grade one up to grade ten is effectively applied so is the voluntary
community involvement. But the challenging issue on the resource burden of the cost of education is
increasingly occurred in the selected woreda. In school management community representatives are
deficient in clarity of roles and responsibilities, responsiveness the need of clients and the

participation skills.

2.2.4 Community Participation in School Management

Researchers and writers have categorized proposals for educational decentralization into one or
more of three major ideological positions - political legitimacy, professional experience and market
efficiency. The explanations of the three ideological positions in the following sections are adopted
based on. Political legitimacy favors democracy and focus on political values than expertise in
educational control (Pamoja, 2005). The extent of power transfer may go down to school and a joint
member selected out of parents/community, teachers, students, and school principal control a
school. In the selected woredaTigray region and Ethiopia PSTASs are to be organized politically
elected at parent-teacher assembly while WETB and KETB are organized based on regional
guideline. Even though the structures have been organized, the actual implementation is still

tackling the effectiveness of the quality of education (Tigray Education Bureau, 2010).
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Professional expertise system education is largely controlled by education expertise. Professional
expertise focuses on the means rather than on the ends. Authority is transferred from professionals
at the central level to authorities at the provisional level and goes down to school and called school-
based management. Operations are transferred to principals, teachers, and parents, and sometimes to
students and other school community members (World Bank, 2007). The government of Ethiopia is
highly committed to enhance the designed structure of the education policy. To improve the quality
of education of school improving program is implemented on the ground but still the community
of schools everywhere of the country and the selected woreda is in difficult Market efficiency,
which separates the governance of production and consumption of education. This position adheres
to the principle of individual freedom in production and choice of education and asserts market
efficiency is the best in responding to consumer (parents and children) needs and wants. Here, our
educational curriculum is designed based on the international and national markets. Natural science
70 and social science 30 and with the agricultural leading industry economic policy is directly
related with the market demand policy on the ground and the selected woreda of this thesis (MoE,
2002).

School based management is control by local experts while market-controlled education is self-
managing (Welsh &McGinn, 1999). While in the former the emphasis is on application of expertise
knowledge at the local level, the latter emphasizes on the demand side with least cost operation
based on professional judgment. Advocators of market efficiency claim professional expertise lacks
knowledge of customers’ needs and choice mechanisms and cannot satisfy its educational clients. It
attacks Political legitimacy as corrupt and inefficient and argues that the majority rule principle in
democracy neglects the minority freedom. Professional decentralization and market decentralization
are similar in keeping the community away from decision-making. Three of the positions involve

some degree of devolution of power to schools, principals and/or community.

Within these positions, it is possible to find different models on how a community participates in
management and administration of schools. Bray (2001) had identified three models through which
community participates in school decisions through their representatives. These are; first, the legal
school boards that set by the law for each school to have a managing body consisting of the school
principal, representative of teachers, representative of parents, and others. Second, the Parent
Student Teacher Association (PSTA) who comprises the principals, representative of teachers and
parents that makes decisions on activities and overall operations and serves as a bridge between

teachers and parents. Finally, the cluster or the village education committees who oversee several
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schools within a village or cluster of villages rather than a single school and serve in creating
collaboration between government and community. The models identified in the above are
scientifically approved but because of the commitment and clarity of the bodies are not
proportionate in the schools (MoE, 2002).

2.2.5 Community participation in Instructional Program

Community supports are not limited to management and financing of schools and teachers.
Activities of PSTA supervise and take attendance of teachers, ensure that teachers arrive at the
classroom on time and effectively teach in the classroom. Moreover, communities, through PTAs,
will be involved in the day-to-day management of schools, which will include monitoring student
attendance, performance, discipline, etc. Such involvement is crucial for reducing dropout rates that
could be caused due to both in-school and out-of-school factors. It is also important to make schools
child friendly, especially for girls (MoE, 2005). Community help introduce teacher to the local
environment, language and culture and help in preparing instructional material and media to accord
it with the local condition and understandable by children as a result give feedback that can help to
improve school performance. Respected community members, knowledgeable village elders,
community members with special positions and religious people can help student understand what a

teacher teaches or provide indigenous knowledge for students (Obsaa, 2010).

In rural areas where there is acute teacher housing problem, the community could provide or
construct houses, and supply certain household goods for new teachers. In such environments
solving teachers’ housing problems can serve as a strategy to retain teachers who otherwise could
leave. In some country’s community could help in design of curriculum and learning materials that
reflect children’s everyday life in society. Parents could provide supervision and attendance over
what students have done both inside and outside school. The next argument more elaborates the role

of parents in academic performance of their children:

Professional teachers control how much time student spend in class; parents are responsible for time
studying at home. Learning outcomes are related to how much time parents spend with children at
home, more than the extent of their participation in education activity. (Welsh and McGinn, 1999)
Parental and other community support include helping children in their homework, in organizing
their timetable, preparing a suitable condition for studying, in monitoring their progress, follow up
of their daily activity and progress both inside and outside school, reinforcing positive attitude about
learning and school, and encouraging and supporting their success in education (Shaffer, 1994).
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In the woreda that selected to study this thesis, the community participation in the educational
program includes the previously described above. There are many additional declines of students
and teachers, the attitudinal commitment of teachers at the daily learning and process, the
monitoring and evaluation of student’s achievement based on the bench marks that standardized by
the ministry of education and the implementing activity at the local community in the schools.
However, due to the lack of transparency and clarity, on the roles and responsibility, the
participation skills and the principal responsiveness to the community involvement, the instructional
programs and other activities are not fully participated or not proportional among the representatives
such as PSTA, WETB, KETB and the student’s parliamentary leaders.

2.3 Practices of Community Participation in Education

School is not the only place where a child is equipped with skills and knowledge. Thus,
community participation in education comprises not only what parents and other community
members formally do in school but also informal forms including the wider society support in
child upbringing and socializing before and after enrollment in school and efforts community
make to improve teacher life. It is possible to find different forms of community support for
schools in the literature. Swift-Morgan (2006) has investigated six domains of participation
through review of the literature and educational policies. These are infrastructure and
maintenance, management and administration, teacher support and supervision, pedagogy and

classroom support, student supervision, and student enrollment.

Different community participation models have been developed by different scholars of
educational studies. The Epstein’s framework of six major types of parental involvement is
among the most useful tools developed by the field thus far for defining parental involvement
practices and linking them with certain types of outcomes. This widely accepted framework is
extended as a guide to help educators develop comprehensive family-school partnerships. The
six types of parental involvement include: parenting, communicating, volunteering, learning at

home, decision-making, and collaborating with the community (Epstein, 2006).

The other model which is known as school-community engagement, connection and integration
possible framework for development is developed by Driscoll and Kerchner (1999), as cites by
(Gelsthorpe& West-Burnham, 2003). The notion of bonding and bridging is divided in to 4
levels. These levels comprise leadership style, indicators of degree of community engagement,
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and role of teachers. The four levels which ranges in between bridging and bonding model is

summarized and paraphrased here under.

Level four is characterized in its fully inclusive and known as beyond bridging:
Democratic, transformational leadership with educational and community connection and
integration; Families contributing to the use and provision of all activities; shared planning,
resourcing and prioritization of agencies and partners; community and school facilities and
resources are shared. Teachers recognize and acknowledge their participation in the venture; the
school as part of the community is a major engine for social and economic entrepreneurship,
renewal and capacity building; school and community are democratically empowered together in

terms of planning, resourcing, prioritization and decision making.

Level three is characterized as theoretically inclusive and bridging. To this effect the leadership
focused on community renewal and social activism; families as partners in education; school as a
community resource; teachers as social educators; the school as a center for social and economic
enterprise. Level two is described as theoretically inclusive bridging. Thereby leadership
involvement with community initiatives; active contributions sought by parents; teachers
engaged with parents and community initiatives. Level one is known as exclusive bonding. In
this case, leadership focused on school improvement and management; parents involved by

invitation; teachers’ role limited to effective pedagogy.

Relationships between schools and community are fundamental to the creation of social capital
in fact it is not exaggerating to say that social capital is found in relationships and networks and
the level of engagement in a community is directly proportional to the quality of interpersonal
interaction. It is a primary responsibility of the leader both to model and facilitate such
relationships (Gelsthorpe& West-Burnham, 2003).

231 Mobilization of Community Resources

Community mobilization is one of the characteristics of community participation in education
(Reid, 2000). According to Rose, community mobilization occurs when the government faces a
budget deficiency to support education programmers (Reid, 2000). Communities and parents are
called on to contribute their available resources for school development and maintenance and

education development.
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Similarly, in the Cambodian context, Save the Children Cambodia, Clayton (2005), Pelini (2005)
and Bray (2001) have remarked that as a form of community participation, community
contributions commonly take place in education to fill the financial deficiency in the schools.
Communities contribute their available resources such as money, construction materials, labour
and/or at least ideas for school development (Pelini, 2005). The resource mobilization is reported
by the school committee such as Parent-Teachers Associations (PTA) or School Support
Committee (SSC) (Dykstra &Kucita, 1997). The committee assists the schools in mobilizing
local people to participate in school construction through contributions such as money, materials
and labour (Pelini, 2005).

2.3.2 Parental Involvement and Student Achievement

Parental involvement plays a more significant role in the achievement of pupil’s schooling
(Jeyne, 2005). Similarly, the cooperation among the elementary school's student accomplishment
and participation of parents in their education have positively interacted with primary school
student’s achievement and approved that student accomplishment is affected by parental

involvement (Jeynes, 2010).

Haack (2007) reiterate that communication between school and community is extremely
significant and should begin with both partners. The school and home claims that parents of little
achievers provide little assistance for their pupils inside the home, concerning homework or
other activities. Parents of higher achievers provide better support for their child inside the home
concerning all teaching-learning activities. Families of these higher achieving students employ
clear and precise work plans to help their pupils with schoolwork by having a common
understanding about the challenges that their children face at any time they are doing their

homework and class work.

Such collaboration among the school and home benefited youngsters more in their school life
through strengthening their self-confidence. As it is explained in research literature, Jeyne’s
(2005) claims that the strong cooperation between home and school helps students achieve and
create strong relationships in their school achievement. High achiever learners’ parents give their
children high confidence, learning arrangement, and oversee their children thus maintaining a
link among them and the school. Similarly, parents keep their children busy in different social
activities yet they perform very low in their schooling.Unlike the above study, widens the

meaning of participation and calculates the quantity to which parents need to approve their
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child’s school. Griffith looked at the partnership between family authorization and contribution
in the child’s accomplishment at the primary level towards the schools’ improved

communication (Griffith, 1996).

To conclude, as is indicated in more literature, proper parental involvement into their children’s
education has a significant advantage for children’s academic performance. However, the
researcher also believes that the reality in the Ethiopian primary schools regarding parental

involvement is different to what is contained in literature.

2.4 Role and Responsibilities of Community Representatives

24.1 Role and Responsibilities of Regional Educational Bureau

The Tigray Regional Bureau of Education makes primary education curriculum; administers
teacher training collages and trains teachers for primary education; provides technical, material
and financial support for woreda education offices; controls the standard of education of
the region and designs regional educational strategies (TREB, 2006).

24.2 Role and Responsibilities of Woreda Education Offices

The woreda office is the most local full-time government office. A woreda education office
leads and administers all educational affairs of the woreda. While the PSTA and KETB
seem to be selected on the basis of political consideration; the WEOs are appointed on the
basis of their professional experience. With regard to community participation in education, the
office is responsible for coordinating, and providing technical assistance and capacity building
arrangements for headmasters, PSTA, KETB and community. The office also approves
community proposal for school construction, provides financial and expertise assistance, finds
non-government sources of fund for community works in education, promotes competition

among schools or kebelles and provides incentives for those who perform best (TREB, 2006).

243 Role and Responsibilities of Kebelle Education and Training Board (KETB)

According to MOE (1994) described in the Educational and training Policy the educational
management has been restructured to operate under the decentralized system and has five
levels of major governing bodies namely; the MOE, REB, WEB and Schools. In addition to
this local community organization like woreda or Kebelle education training board have
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established. The main purposes of establishing WETB/KETB are to coordinate and run

community participation in the school management (TREB, 2006).

KETB is mainly designated body that supervises all schools in a Kebelle. The board is
composed of nine members. These are the Kebelle administrator as a chairman of the board, the
school headmaster as a member and secretary of the board, three representatives from parents,
two representatives from youth and women associations, and one representative from the Kebelle
Teachers Association. The establishment of the board is expected to alleviate physical distance
between rural schools and woreda and to enable schools to get decisions made promptly. In
addition, the board is intended to coordinate the community in a school catchment are to solve
educational problems of a Kebelle, to identify and bring school aged children to school, to
promote Girls’ education to watch out for and counter factors that obstruct girls and other children
from going to school (e.g. dropout and forced marriage) and to facilitate expansion of private
schools (MoE, 2005).

244 Role and Responsibilities of Parent Student Teacher Associations (PSTA)

The PSTA is a joint body of parents and teachers to be composed of seven or (nine in high
school) executive members elected at the parent-students-teacher assembly. These are an elected
community member as a chairman, male and female teacher representing teachers, two
members of council students in high school and other four members representing the
community. PSTA promotes the relation between parent and teachers, enables parent’s to
actively participate in the teaching learning process and jointly seek remedial solution to the
problems encountered, enables teachers to take part in other co-curricular activities, and have
significant contributions to the enhancement of the quality and access of education (MOE, 2005).
According to this guideline, PSTA members assumed to exercise their responsibilities and
further detail roles of PSTA were describe in the Finance, Educational Administration and

Community participation school regulation.

A PSTA is responsible for leading and administering the affairs of a single school depending
on regional guidelines. In all schools in Tigray Regions, PSTAs are expected to function
according to duties and responsibilities assigned to them by the regional government. According
to the guideline, PSTA is to have more than 25 stated functions (TRBE, 2006). The duties and
responsibilities of PSTA would not seem to be less that the duties and responsibilities of a

regular office worker.
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2.5 Factors Affecting Community Participation in Education

In the literature, it is conceivable to find numerous factors that could affect community
participation in education. The level of community participation attainable at any given time is
affected by different factors. Factors like teachers’ related factors and parents and community

related factors are discussed below.

2.5.1 Parents and Community Related Factors

The main factors that discourage parents/communities to be active participants in schools are
economic constraints because they cannot have the funds for to lose their economic labor by
sending their children to school. Opportunity costs are often high to pay. On the other hand,
some of the most important factors that influence student learning activity as well as their
academic achievements are socioeconomic status, parenting practice and aspiration, maternal
characteristics, family size and parental education (Adam, 2005). The environment at home is a
primary socialization agent and influences a child‘s interest in school and aspiration of the
future. Generally, financial constraints, lack of time, energy and clarity, conflicts of interests,
complexity of modern education, distance from the school, lack of sense of efficacy etc. are the
major barriers that could be related to community related problems in community participation in

school management.

2.5.2 Teachers Related Factors

All problems in community participation in education are not only related to the community but
also school staffs, such as teachers and school principals also have had their own adverse effect
on community participation in school management. The complex relationships that exist between
teachers and parents in her study on school management with particular emphasis to
decentralization in education were analysis. Moreover, many parents in many countries would
like to be more involved in selecting and monitoring teachers’ performances. On top of this, a
World Bank study of social assessment, in Salvador (Word Bank, 2007) indicated that even
though parents valued education and had positive attitude towards teachers, they were suspicious
about the government. The finding of this study stated that teachers tended to feel they are
losing authority within schools as powers are assumed to the community and parents.

Consequently, resistance among teachers was observed in devolution power to the community.

21



The school principal leadership in decentralized education system is crucially important in
gaining the community support for running the school. Alison (1997 as cited in Awash, 2001)
argues that the more democratic the principal is the better the community participation will be.
The principal’s attitude, confidence, clarifying the rules and regulation to the community and to
their representatives as well as his/her administrative supports are very demanding if community
participation is needed and exploited for the betterment of schools’ programs. Furthermore,
(Susan Johns, 2008) noted that the nature of school leadership is central to the school-community
coalition. These co ordinations are enhanced by school leaders who have strong relationship in
decentralized governance system with the community at large, are skilled in harnessing
community resources, and who have the vision to connect the school and wider community

through curriculum programs.

The internal management of schools is often taken care of by teams or councils with various
members of school principals, deputies and school board however this does not guarantee a more
participatory decision-making. In this connection, Kandasamy and Lia (2004) claim that the
principal’s effectiveness as a democratic leadership depends much more on his/her attitude
towards participating the community (and its representatives) in decision-making. The school
principal may fear involving in assuming power to the community in decision making and other
managerial functions for not to be dominated by them. So, he/she prefers to exclude the
representatives in major decisions. In other words, the principal feels uncertainty in enhancing
participation. Bagin and Donald (2001) such exclusion of the community in decision making

limits the degree of community participation and the implementation of the decision.

2.5.3 School Principals Related Factors

The school principal leadership style is crucially important in gaining the community support for
running the school. Alison (1997) argues that the more democratic the principal is the better the
CP will be. The principal’s attitude, confidence, clarifying the rules and regulation to the
community and to their representatives as well as his/her administrative supports are very

demanding if CP is needed and exploited for the betterment of schools’ programs.

The internal management of schools is often taken care of by teams or councils with various
members of school principals, deputies and school board however this does not guarantee a more
participatory decision-making. In this connection, Kanddasny and Lio (2004) claim that the

principal’s effectiveness as a democratic leadership depends much more on his/her attitude
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towards participating the community (and its representatives) in decision-making. UNESCO
(2006) contends that CP can be understood along a continuum of decision-making power, where

communities initiate and share all aspects of the decision-making process.

The school principal may fear involving in assuming power to the community in decision-
making and other managerial functions for not to be dominated by them. So, he/she prefers to
exclude the representatives in major decisions. In other words, the principal feels uncertainty in
enhancing participation. Bagin and Donald (2001) such exclusion of the community in decision-
making limits the degree of CP and the implementation of the decision. Disregarding the ability
of the community as the potential problem-solver is one of the barriers that hamper CP.
Community less involvement is resulted as principals assume PTA and KETB members possess

little or no significant role in decision making (Bagin and Donald, 2001).

Time factor could be one hindrance for involving the community representatives. Principals
noted that time required by the PTA or school board entailed some opportunity cost (for
example, for supervising other business). In addition, as Bagin and Donald (2001) describe, the
way in which time is managed during PTA or the school board could restrict participation.
Furthermore, lack of administrative support in motivating the community (representatives)
building their capacity through training, apathy etc are some of the setbacks that hamper
effective CP in school management. On top of this the principal’s difficulty in convincing people
of the value of involving and providing only aid roles to the community are the other barriers or

problems related to the school principal in involving the community.

2.6 Effects of Community Participation in Education

Findings of different researchers strongly claimed that community participation can lead to
improved school performance (Bray, 2001). Not with standing this fact collaboration and
partnership in education can lead to increased resource for education; more effective and relevant
education; greater equity, demand and acceptability of education. The effect of community
participation in Ethiopia would not be different from these experiences. In Ethiopia, past studies
conducted where community participations initiatives were promoted through NGOs are known
for increasing efficiency of educational resources, increasing enrollment, and improving equity
(Swift-Morgan, 2006). In the selected woreda of this study, however, there are no prior studies
that have been piloted to suggestion past effects and challenges of community participation in
education.
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2.7 Strategies that Foster Community Participation in Schools

Although CP can be a tool to tackle some educational problems, it is not panacea that can solve
all the problems that the education sector encountered any strategies to achieve a high degree of
CP demand careful examination of communities because each community is unique, and
complicated in its nature. This part of the report tries to illustrate some issues that need to be
solved to improve community participation. To begin with, UNESCO (2006) suggested the
following strategies in order to enhance CP. UNESCO (2006) also advises to assess the most
important and urgent gaps in the provision and management of education in; planning, provision
of facilities, maintenance, finance, staffing instruction, supervision and evaluation conditions to
be fulfilled for community’s effectiveness, a legitimate agreement among all important groups as
to the roles, responsibilities and relationships of the different groups should be considered. There
ought to be clarity regarding to the roles, responsibilities and relationships. Furthermore, to carry
out the responsibilities the members should have appropriate knowledge. It is not realistic to
expect community members to have the technical capability to manage and own education
activities without adequate and appropriate training and mentoring. Training programs ought to
examine the capacity of the community and sort out training needs and ways to address these
needs? The training on the education programs should involve other community members so as
to promote the quality and sustainability of their assistance to the school (UNESCO, 2006).
Provision and quality education are not only the concern of representatives or professionals.
Thus, the entire community should have participated and have necessary information regarding
the education program though much is needed from school principals. The school principal
should support the community representatives by directing and by building their capacity for

meaningful and active community participation in school management.
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Chapter Summary

Community is a group of people who share social, economic, and cultural interests where by its members
recognizes social obligations to each other holds at least some common values and identifies themselves
with each (MoE, 2010). Community participation in education system is the partnership of the home,
school and community members to support a child’s education process (USAID, 2006). To enhance
participation and to promote collaborative work between schools, communities and families for
children’s learning, Joyce L. Epstein, who is a well-known education consultant, developed a
school-family-community partnership framework for schools and education institutions (Epstein,
2006).

Professional expertise system education is largely controlled by education expertise. Professional
expertise focuses on the means rather than on the ends. Authority is transferred from professionals
at the central level to authorities at the provisional level and goes down to school and called school-
based management. Operations are transferred to principals, teachers, and parents, and sometimes to
students and other school community members (World Bank, 2007). Community help introduce
teacher to the local environment, language and culture and help in preparing instructional material
and media to accord it with the local condition and understandable by children as a result give
feedback that can help to improve school performance. Parental and other community support
include helping children in their homework, in organizing their timetable, preparing a suitable
condition for studying, in monitoring their progress, follow up of their daily activity and progress
both inside and outside school, reinforcing positive attitude about learning and school, and

encouraging and supporting their success in education (Shaffer, 1994).

The main factors that discourage parents/communities to be active participants in schools are
economic constraints because they cannot have the funds for to lose their economic labor by
sending their children to school. Many parents in many countries would like to be more involved
in selecting and monitoring teachers’ performances. On top of this, a World Bank study of social
assessment, in Salvador (Word Bank, 2007) indicated that even though parents valued education
and had positive attitude towards teachers, they were suspicious about the government. The
principal feels uncertainty in enhancing participation. Bagin and Donald (2001) such exclusion
of the community in decision-making limits the degree of CP and the implementation of the
decision. Disregarding the ability of the community as the potential problem-solver is one of the

barriers that hamper CP.
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

3.1 Introduction

This chapter deals with the research design and methodology that is used in gathering data for
the study. It contains the research design, research method, population, sample size and sampling

technique, data gathering instruments, procedures and methods and data analysis.

3.2 Research Design

To assess practice of community participation in secondary schools of central zone of Tigray
regional state, a cross sectional descriptive survey design was employed due to the budget and
time availability. Data were collected using both questionnaire and interview.

3.4 Data sources

Both primary and secondary sources of data was employed in the study. The primary sources of
data were obtained from Woreda education office experts, school principals, teachers, PTSA, and
KETB. The selection of those people as a source of data is based on the expectation that they
have better information and experiences in relation to the study, secondary sources of data was
gathered from documents of schools, publications, journals, books, and reports written on
community participation, related literature and previous research findings will also review to

meet the objectives of the study.

3.5 Population, Sample and Sampling Techniques

According to the central zone administration bureau (2019), there are 12 woredas and 57
government secondary schools (grade 9-12). Within the fifty-seven secondary schools there were
2567 teachers. Hence, 2567 teachers, 57 school principals, 114 vice principals, 171 PTSA
(excluding teachers and Principals) and 228 KETB. Then, the population for this study was
3137.

The central Zone has Twelve Woredas. Out of these 6 (50%) of WoredanamelyAhferom, Tanka-

Abergele, Adwa, Mereb-leke, axum and Adetwere selected with simple random sampling as
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samples. Here, there were 57 high schools in the representative woreda and then 7(13%) schools
were selected simple random sampling namely Egela Secondary School, Lidia Secondary
School, Nigste Saba Secondary School, Rama Secondary School, Kaleb Secondary School,
Kinfe Secondary School, and Agbe Secondary.

In descriptive research, it is posibleto draw 40% to 50% participants in population numbers less
than 500 (Abera, 2013). So, the total sample of the current study was 217 (44%). Among these,
14 PTSA and 21 KETB were selected using purposive sampling technique. Because, they were
particularly informative about the topic. This can allow to obtaining information from those who
are worried in the education system. Moreover, seven principals will be selected using available
method. Fatherly, 7 principals were taken based on their availability. Finally, 175 participants
were drownusing ratio formula (Monica, 2009) and were selected using random sampling
technique.

. niNy
Ratio formula (nyy = N

Where, n;, = sample size per each school
N, = Population per each school

n = Total sample size

N = Total population of total schools

Table 1: List of Participants in the Study

No | Schools Princi Teachers PTSA KETB
pals Population = Sample

1 | EgelaSecondaSchool 1 52 1 2 3

2 | Lidia Secondary School 1 67 27 2 3

3 | Nigste  Saba  Secondary |1 76 29 2 3
School

4  Rama Secondary School 1 58 22 2 3

5 | Kaleb Secondary School 1 74 27 2 3

6 | Kinfe Secondary School 1 68 27 2 3

7 | Agbe Secondary School 1 57 22 2 3
Total 7 452 175 14 21
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3.6. Data gathering tools

To assess demographic as well as practice of community participation in secondary schools of
the study area, semi-structured questionnaire and interview were employed. The questionnaires
were employed for principals, teachers, KETB and PTSA and the interview were administered
for the key informants. To ensure reliability and validity of the serving before data
collection period, the questionnaires were pretested as pilot study and were prepared with

participants’ mother tongue (Tigrigna).

3.6.1. Questionnaire

The questionnaires were employed for principals, teachers, KETB and PTSA of the
partisipants.To ensure reliability and validity of the serving before data collection period,
the questionnaires were pretested as pilot study and were prepared with participants’ mother
tongue (Tigrigna). Here, questionnaire with five-point scales ranging from very high to very low

or from Strongly Agree to Strongly Disagree was adopted.

The adopted questionnaire were similar for principals, teachers, KETB and PTSA. As a result,
the questionnaire has five parts: part one about the Personal Information of the respondents with
four item, part two all about community participation in school management in schools with six
close-end item and one open-end item; part three is concerning role of the community
participation in school with four closed-end and one open-end item , part four is community
representative participation in the teaching and learning process with eight close-end and one
open-end item; part five concerning the major challenges that hinder the community to
participate in the management of secondary schools with eight closed end item and one open-end
item. At the end of each category, an open-ended question was included to provide respondents
free responses.

3.6.2. Interview

For the qualitative approach, data was gathered through interview method which is one of the
data collection instruments used for this part of study. The interview were administered for the

key informants.
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3.7 Data Collection Procedures

Reviews of related literature was used in advance to get information from what had been in
relation to the problem and preliminary data will be obtained. Then, based on the basic questions,
data gathering instruments will be developed. Questionnaires for school’s principals, teachers,
and PSTAand KETB members was administered. Instruments will be administered with
necessary explanation on the objectives of the study to crate common understanding with
respondents and secure their cooperation with regarding to interview, the researcher contacted

the participants to participate in the interview and it will hold in the participants’ office.

3.8 Methods of Data Analysis

First the gathered data was checked and numbered, and classified with respecting schools.
Following this, the data of each group was arranged and organized using SPSS version 25. The
analyses of the data were under taken bearing in mind the basic research questions, designed for
the study. Items involved in the questionnaire was classified into two sections. The first category
deals with characteristics of respondents whereas the second part is specific items which was
based on the basic question. Percentage was used to analyze the characteristics of guidelines,
directives and rules. Furthermore, the specific items of the study were analyzed in the following

manner.

In answering the basic questions regarding community participation, it was analyzed using
percentage, and frequency. Finally, the qualitative data or information collected through open-
ended, interviews and documents analysis were narrated thematically to validate the quantitative

data collected through questionnaire.

3.9 Pilot Testing

A pilot study refers to testing data collection tools such as questionnaires before the data are
collected from the actual sample. Analyzing its feasibility prior to performing the main study be
very beneficial for this purpose. A pilot study is the first step of the entire research protocol and
is often a smaller-sized study assisting in planning and modification of the main study. More
specifically, the pilot or small-scale study often precedes the main trial to analyze its validity.
Researchers become aware of the procedures involved in the main study through the pilot study,

which aids in the selection of the research method most suitable for answering the research
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question in the main trial. Despite the benefits and importance of the pilot study, researchers
often are not interested. The draft questionnaire was tested at Fitwiwelay secondary school.
Based on respondents’ response additional, omission and modification of question was
undertaken. The internal consistency, reliability and validity estimate was calculated using
Cronbach’s Coefficient of Alpha for the questionnaires using the statistical packages for social
sciences (SPSS). As a result, the obtained Cronbach’s Coefficient of Alpha for this questionnaire

was 0.87. This implies that the questionnaire valid and consistent to conduct the research.
3.10 Ethical considerations

A letter from the Mekelle University to each Woreda Education Office was accompanied me to
introduce with schools and to permitted to conduct the work. Therefore, the Woreda Education
Office was have directed me the schools with a support letter that which enable me to introduce
me with all needed things for the study from the school and localities. At all levels of the work,
participants were having asked whether they are willing to participate or to agree or disagree to
participate by explaining what the research was about, the research objectives and what was
expect from them to participate. Besides, | was assured them the confidentiality of their ideas
and documents and anonymity of participants when | would analyze the data and report the

result.
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CHAPTER FOUR

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA

In this chapter the researcher provides the presentation, analysis and interpretation of the data.

The findings of this study bringing together the data gathered through questionnaire and

interview. Both quantitative and qualitative data analysis techniques were used. The data

obtained from questionnaire were analyzed using frequency and percentage. Therefore, about

217 questionnaires were distributed to the respondents and all were properly filled and returned.

The researcher was present, analyze and interpret the data based on the data grown from

participant’s reply and opinion.

4.1 Demographic Characteristic of the Respondents

Demographic characteristics of the respondents was presented below in table 4.1. Even if it has no

direct  relation with study, it might give some basic information about the sample population.

Thus, the following tables show the general characteristics of the study participants in terms of Sex,

age, work experience and educational background.

Table 2. The Demographic Characteristics of the Respondents

N°  Characteristics

1 Sex

2 Age

3 Work
Experience

4 Educational
Background

Category

Male
Female
20-30
31-40
40-50

> 50

3-5 Year
6-10 Year
11-20 Year
>20 Year

Read and Write
Certificate

Diploma
Bachelor Degree
Master

Teachers

F %
109 62.3
66 37.7
17 9.7
86 49.1
47 26.9
25 14.3
19 10.9
71 40.6
62 35.4
23 13.1
170 97.1

5 2.9

F
7

[E=Y

Respondents
Principals
% F
100 12
2
28.6 3
71.4 11
14
42.9
42.9
14.3
14
85.7
14.3

PTSA
%
85.7
14.3

21.4
78.6

100

80

17

12

10
11

16

KETB
%
81
19

23.8
57.1
19.0
47.6
52.4

76.2

23.8
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In case of sex, out of the teachers sample; 109(62.3%) were male and 66(3.7%) were female; out of
the principals sample; 7(100%) were male; in case of PTSA; 12(85.7%) were male and 2(14.3%)
were female; from the KETP sample; 17(81%) were male and 4(19%) were female (table-2),

Regarding to age of the respondents majority; 17(9.7% of the teachers were in 20-30, 86(49.1%)
were in 31-40 ages, 47(26.9) % were in 40-50 ages and 23(13.1%) were in above 50 ages.in case of
the principals 2(28%), were 31-40, 5(71.4%) were 40-50 ages. In case of the PTSA; 3(21.4%) were
31-40 and 22(78.6%) were 40-50 ages. In case of KETB, 5(23.8 %) were 31-40, 12(57.1%) were
40-50 and 4(19%) were above 50 years old. Thus, they were a mature but comparatively young

personnel that was vigorous adequate to accomplish various activities in the schools.

In respect to the work experience of the respondents out of the teachers sample; 19(10.9%) had 3-5,
71(40.6%) had 6-10, 62(35.4%) had 11-20, 23(13.1%) had above 20 years. In case of principals,
3(42.9%) had 6-10, 3(42.9%) had 11-20, 1(14.3%) had above 20 years; in case of PTSA 14 (100%)
3-5 years; in case of KETB; 10(47.6%) had 3-5 and 11(52.4%) had 6-10 in work expires. Moreover,
11.1% of the respondents had greater the 20 years’ work experience. This implies that these

respondents were adequate experience that empowered them to understand the study under pinning.

In case educational background, out of the teachers participants; 170(97.1%) were first degree
holders and 5(2.9%) were master’s degree holder. In case of principals 6(85.7%) were first degree
holders and 1(14.3%) were master’s degree holders. Out of the PTSA (14(100%) were able to read
and write. In case of KETB, 16(76.2) were able read and write, and 5(23.8%) were diploma holders.
This is consistent with the Ethiopian secondary education training system that necessitates teachers
and principals who teach and lead in secondary schools to have a bachelor degree as a least

criterion.

4.2 The Community Representative Participation in School Management

Table 3 comprises items concerning to community representative participate in planning and
approving annual school budget; Follow up the intended plan; mobilizing the community to make
contribution of financial and physical resource; smooth communication; utilization of school
financial and physical resource and disciplinary issue of the school. The data in the table below
were collected from the respondents through questionnaire. The analysis and presentation of the

data is based on the response of the respondents. For the analysis purpose the two extremes very

32



NO

high and high add as a positive response as well as very low and low was adding as negative

response.
Table 3: Community Participation in Management of Schools
Items Category Rating Scale
1 2 3 4 5
F % F % F % F % F %

The community Teachers 6 34 5 29 75 429 89 509
representatives participate in  principals 3 429 4 571
planning and approving PTSA 9 642 5 357
annual school budget? ' :

KETB 2 95 15 714 4 19
The community Teachers 16 91 12 6.9 66 377 81 46.3
representatives participate in  principals 6 857 1 143
Follow up the intended plan PTSA 8 571 6 428

KETB 14 666 7 333
The community Teachers 17 97 8 46 91 52 59 33.7
representatives participate in  principals 5 714 2 286
mobilizing the community PTSA 9 642 5 357
to make contribution of ' :
financial and physical KETB 2 95 16 761 3 142
resource for capacitating the
school
The community Teachers 121 69.1 54 309
representatives participate in  principals 3 429 4 571
creating smooth PTSA 6 28 8 571
communication between the ' '
school and the community KETB 8 38 13 619
The community Teachers 10 57 11 63 6 34 89 51.1 58 333
representatives participate in  principals 6 857 1 143
controlll_ng thfe utlllzatlon_of PTSA 12 857 2 143
school financial and physical
resource KETB 3 143 17 81.0 1 4.8
The community Teachers 3 17 97 554 75 429
representatives participate in  principals 5 714 2 286
disciplinary issue of the PTSA 13 29 1 71
school

KETB 13 619 8 381

Scale: Very High =5 High =4 Moderate =3 Low =2 Very Low =1

Table-3 shows that 93.71% of teachers, 100% of principals and PTSA and 90.4% of the KETB
believed that the participation of the community representatives in planning and approving annual
school budget was high or very high. At the other end of the spectrum 3.43% of the teachers
indicates that participation of the community representative in planning and approving annual

school budget was low or very low. Whereas, 2.86% of the teachers and 9.52% of the KETB
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responded that their participation planning and approving annual school budget was moderate. The
analysis indicates that community representatives highly participate in planning and approving
annual school budget. This shows that, community representative was actively participating in
planning and approving annual school budget of schools. This pertinent with the idea that the
responsibility given to them at least to approve the school plan developed is manifested (MOE,
1994). Therefore, one may say that KETB and PTSA are partaking their responsibilities given to
them either to approve, or discard the budget that spent in schools.

In response to item 2 in table-3 shows that 84% of the teachers 100% of the principles, PTSA and
KETB approves that the participation of community representatives in follow up the intended plan
was very high or high. On the other hand, 9.14% of the teachers approved that the participation was
low or very low. Whereas, 6.86% of the teachers also believed that the participation was moderate.
This implies that majority of the respondents believed that community representatives (PTSA and
KETB) actively participation in follow up the intended plan of the schools were high. This implies
that the community representatives had a chance to see that intends to bridge the gap between where
the school currently is and where it desires to be. This finding was similar with the finding of
NCNB (2001) which state that the KETB and PTSA, therefore, they must inspect the extent to
which the plan is applied what remain and what challenge appear due to the fact that parent and
community are better knowledgeable about what is really happening in schools. It must clear that,
the KETB and PTSA members have not only to limit themselves to monitor and evaluate the school
performance, but they have to develop procedures and instrument to evaluate the performance of

them.

Item 3 in table-3 shows that 85.71% of the teachers, 100% of the principals, PTSA and 90.4%
KETB confirms that the participation of community representatives in mobilizing the community to
make contribution of financial and physical resource for capacitating the school was high or very
high. Conversely, 9.71% of the teachers believed that the participation PTSA and KETB in
mobilizing community was low or very low. Few but not least 4.57% of the teachers and 9.52% of
the KETB rated the item moderate. This designates that majority of the respondents believed that
community representatives were highly participate in mobilizing community to contribute financial
and physical resource. Therefore, one may conclude that the community representative’s endeavors
to mobilize community to solve school Financial and physical resource was high or very high. In
line with this finding, study suggest that, the local community is the one which is the immediate

beneficiary of the educational outcomes of the respective schools, share the cost, face the problems,
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and hence as to be an active participant in properly utilizing school human resource (Vincent,
1998).

Furthermore, rendering the evidence gained from the interview of Woreda Education Experts
(WOE) indicates that, community representative was instantaneous community to contribute
physical and financial resource in two ways. Community representatives and the school call parent
teacher meeting and parent days to request for funding or for promise. PTSA also called parent day
is one of these meetings that can be painstaking as an old strategy that school had used for
awareness creation and resource mobilization. Moreover, the KETB and PTSA are decided for
contribution of finance for each household regardless of having a child in school to strengthen the
finance of the school. School bazaars and conferences are proceedings planned to create awareness

and consolidate funds.

In response to item 4 in table-3 shows that 100% the participants (Teachers, Principals, PTSA
and KETB) confirms that the participation of the community representatives in creating smooth
communication between the school and the community was high and very high. This implies
community representative serving as a bridge between the school and community. This is similar
with the finding of Conley in Molnar (2006) which stated that communication is the building
block of information conversation between schools and parents in consolidation affiliation

towards a co-operative education activity.

Item 5 in table-3 shows that 84.48% of the teachers, 100% of the principals and PTSA, 85.71%
of the KETB confirms that the participation of community representatives in controlling the
utilization of school financial and physical resource was high and very high. On the contrary,
12.07% of the teachers believe that the participation was low or very low and 3.45% of the
teachers were rated the item moderate. This indicates that community representatives were
highly participate in controlling the utilization of school financial and physical resource.
Moreover, this implies that they were controlling and making proof all the resource in the school
whether the schools utilize the school resource as it was intended. This may have a significant
role in achieving student academic performance. In line with this, Lee & Williams (2006) initiate
that delivery of educational materials have positive influence on students’ learning and
encourage students’ success. The author additional itemized that educational materials should be

used regularly in the education process so as to evade uncertainty and disruption of trainings.
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The interview with WEO experts, it was found that community representatives’ participation in
monitoring and evaluation school resources were certainly involve in many activities of the
school. Therefore, it is likely to realize that community representative has substantial role in
monitoring and evaluation of school performance. This means KETB and PTSA has information
on the plan that is applied in the school, what remain and what challenges were face and what
corrective action to be taken. As a result, they could provide tangible response to concerned
bodies and make appropriate decisions concerning upcoming planning and development. From
this, it is likely to figure out that the community representatives are totally accomplishing their
responsibilities to them to approve, abandon or change the budget prepared by school principals
and evaluate how it consumed. Therefore, there was well-planned and appropriate practice of

finance.

In response to item 6 table-3 shows that 98.29% of the teachers and 100% of the other
respondents confirms that community representatives participate in disciplinary issue of the
school was high and very high. On the other hand, 1.71% of the teachers confirm that the
participation was low or very low. This indicates that the participation of community in
disciplinary issue of the school significant. In order to approve this from the participants of
research, the researcher conducted interview with WEO experts about the participation of KETB
and PTSA member’s decision making on school matters especially in disciplinary issue of the
school. Approximately all participants agreed that the participation of the community was
consequential and simply remarkable. Disciplinary issues especially, those students who
discarded from the school was taken action by the community representatives particularly the
PTSA.

4.3 The role of Community Representative in Participation of School

PTSA and KETB have a great role and responsibility to participate community in school so as
capacitate the schools in terms of finance, material resource and teaching and learning process.
Therefore, respondents were asked to share their opinion whether PTSA and KETB were playing

their role to enhance school in the sampled schools. The analyses were presented below.
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Table 4: The Role of Community Representatives in Participation

Ne Items Category Likert Scale
1 2 3 4 5
F % F % F % F % F %
1 Community Teachers 25 143 81 463 69 394
representative  are  Pprincipals 2 286 4 571 1 143
strong in generating pron 7 50 7 50
money from
different direction KETB 14 667 7 333
2 Community Teachers 93 531 49 28 15 86 10 57 8 46
representative Principals 3 429 4 57.1
enhance PTSA 4 286 3 214 2 143 5 357
understanding and
good relationship KETB 8 381 9 429 3 143 1 48
between the
teachers and parents
3 Community Teachers 56 32 102 583 14 80 3 1.7
representative Principals 4 571 3 42.9
organize,  promote  prg 13 929 1 71
and host academic ' '
activities of the KETB 18 857 3 14.3
school
4 Community Teachers 2 1.1 89 509 84 48
representative  Principals 6 857 1 143
participate in Social PTSA 11 786 3 214
event of the school : :
KETB 19 905 2 95

Scale: strongly agreed =5agreed =4 uncertain =3 disagreed=2strongly disagreed =1

Item 1 in table-4 shows that 85.71% of the teachers, 71.43% of the principals and 100% of the
PTSA and KETB either agreed or strongly agreed that community representatives are strong in
generating money from different direction. Whereas, 14.29% of the teachers and 28.57% of the
principals remain uncertain with the statement. This implies that majority of the respondents
confirms that community representatives was properly manifested their role in generating money

from different direction.

Item 2 in table-4 shows whether community representatives enhances understanding and good
relationship between the teachers and parents and claims that 81.14% of teachers, 100% of the
principals, 50% of the PTSA and 80.95% of the KETB either disagreed or strongly disagreed
with the statement that community representatives enhance understanding and good relationship
between the teachers and parents. Conversely, 10.29% of the teachers, 35.71% of the PTSA and
4.76% of the KETB either agreed or strongly agreed with the statement that community

representatives were properly manifested their role to enhance understanding and good
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relationship between parent and teachers. Few but not least, 8.57% of the teachers, 14.29% of
PTSA and 14.29% of the KETB remain uncertain with the statement. The reason for this
discrepancy was not clear. However, in the case of self-report, one has to accept that subjectivity
may distort some responses.This implies that majority of the respondents confirms that
community representatives was not properly manifested their role to enhance understanding and
good relationship between parent and teachers. Thus, the community representatives were

reluctant to enhance understanding and good relationship between parent and teachers.

Item 3 in table-4 shows that 90.29% of the teachers and 100% of the principals, PTSA and
KETB either disagreed or strongly disagreed with the statement that community representatives
organizes, promote and host academic activities of the school. 8.00% of the teachers also remain
uncertain with the statement. This indicate that majority of the respondents confirms that the
community representative was not properly manifested their role in organizes, promote and host
academic activities. Thus, the community representatives were reluctant in the academic affair of

the school.

Item 4 in table 4.3 shows that almost all that 98.86% of the teachers and 100% of the other
respondents either agreed or strongly agreed with the statement that community representatives
was participate in social event of the school. This implies that role of community representatives
in social event in the school is not denied and their role to engage in school to drive parents and

community was encouraging.

4.4 The Participation of Community Representative in Teaching and Learning

Activities

The following items are used to identify in what thematic area was community participate in the
teaching and learning process in secondary schools. Eight items that describes the participation
of community in teaching and learning was provided to the respondents. All the data was
obtained from the respondents through questionnaire. The presentation, analyses and discussion

were presented in table below.
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Table 5: Community Participation in Teaching and Learning

N¢  Teaching and Category Respondent Response
Learning VH H M L VL
F % F % F % F % F %
1 | Parents help their Teachers 1 86 45 257 115 65.7
children at home Principals 7 100
PTSA 2 143 12 85.7
KETB 5 238 16 76.2
2  Parents  follow-up Teachers 36 21 32 183 107 611
and ~ assist  their principals 1 143 6 857
children not to be ppq 2 14 4 286 8 571
absent from school ' '
KETB 3 14 5 238 13 61.9
3  Help introduce Teachers 16 91 25 143 134 76.6
teacher to the local principals 2 286 5 71.4
environment PTSA 5 357 9 643
KETB 5 24 6 286 10 47.6
4 Help in preparing Teachers 7 4 168 96
instructional material  principals 7 100
according the local PTSA 1 71 13 92.9
condition ' '
KETB 2 95 19 90.5
5 Give feedback that Teachers 17 97 29 166 129 737
can help to improve  principals 1 143 6 85.7
school performance PTSA 4 29 3 a7 50
KETB 1 48 2 95 18 85.7
6 Help in design of Teachers 4 23 9 51 162 926
curriculum and  principals 1 143 6 85.7
learning  materials PTSA 2 143 12 85.7
that reflect ' '
children’s everyday KETB 1 48 4 19 16 76.2
life in society
7  Provide supervision Teachers 14 8 52 29.7 109 623
anhd tattfnganfe ﬁver Principals 3 429 4 571
what students have
done both inside and o2 70 |7 150
outside school. KETB 7 333 14 66.7
8  Monitor the progress Teachers 28 16 45 257 102 583
of student, follow up  principals 1 143 6 85.7
of their daily activity PTSA 3 214 11 78.6
and progress both : :
KETB 2 95 19 90.5

inside and outside
school

In response to item 1 in table-5 shows that majority that is 65.7% of the teachers, 100% of the
principals, 85.7% of the PTSA and 76.2% of the KETB confirms the participation of parents to
help their student at home were low. Similarly, 25.7% of the teachers and 14.3% of KETB

response ‘moderately’ help parents their student at home. Conversely, 8.6% of the teacher’s
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response that parent helps student at home were high. This implies that the habit of helping

students at home were low by parents at home.

In response to item 2 in table-5 shows that 61.1% of the teachers, 85.7% of the principals, 57.1%
of the PTSA and 61.9% of the KETB replied that the follow-up and assist their children not to be
absent from school were low. 18.3% of the teachers, 14.3% of principals, 28.6% of the PTSA
and 23.8% of the KETB replied ‘moderately follow-up. On the other hand, 20.6% of teachers
and 14.3% both PTSA and KETB replied ‘high’. This implies that community representatives
were not involved in the teaching and learning process, especially, in follow up students not to

absent from classroom or schools.

Item 3 in table 4.4 shows that 76.6% of teachers, 71.4% of the principals, 64.3% of the PTSA
and 47.6% of the KETB replied ‘Low’ to the statement. In similar way, 14.3% of the teachers,
28.6% of the principals, 35.7% of the PTSA and 28.6% of the KETB replied ‘moderate’. This
indicates that majority of the respondents were believed that community representatives lowly

Help introduce teacher to the local environment.

Item 4 in table-5 shows that 96% of the teachers, 100% of the principals, 92.9% of the PTSA and
90.5% of the KETB oppose that community representative help in preparing instructional
material according the local condition. Whereas, 4.0% of teachers, 7.1% of the PTSA and 9.5%
of the KETB believe that community representative moderately help in preparing instructional
material according the local condition. This implies that community representatives helping in

preparing instructional material was low.

In response to item 5 in table-5 shows 73.7% of the teachers, 85.7% of the principals, 50% of
PTSA and 85.7% of the KETB believed that community representatives that give feedback
that can help to improve school performance was low. In similar way, 16.6% of the teachers,
14.3% of the principals, 21.4% of the PTSA and 9.5% of the KETB believe that community
representatives moderately give feedback that can help to improve school performance. On the
other hand, 9.7% of teachers, 28.6% of the PTSA and 4.8% of the KETB believed that
community representatives give feedback that can help to improve school performance. This
imply that giving feedback by community representatives that can help to improve school

performance was low.
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Item 6 in table-5 shows that 92.6% of the teachers, 85.7% of the principals, 85.7% of the PTSA
and 76.2% of the KETB share their opinion community representatives help in design of
curriculum and learning materials that reflect children’s everyday life in society was low.
Whereas, 5.1% of the teachers, 14.3% of the principals, 14.3% of the PTSA and 19% of the
KETB believed that community representatives moderately help in design of curriculum and
learning materials that reflect children’s everyday life in society. This imply that community
representatives were lowly help in design of curriculum and learning materials that reflect

children’s everyday life in society.

Regarding to item 7 in table table-5 shows 62.3% of the teachers, 57.1% of the principals, 50 of
the PTSA and 66.7% of the KETB replied community representatives did not provide
supervision and attendance over what students have done both inside and outside school.
Whereas, 29.7% of the teachers, 42.9% of the principals, 50% of the PTSA and 33.3% of the
KETB replied moderate provide supervision and attendance over what students have done both
inside and outside school. This imply that community representatives were low to provide
supervision and attendance over what students have done both inside and outside school.

In response to item 8 in table 4.4 shows 58.3% of the teachers, 85.7% of the principals, 78.6% of
the PTSA and 90.5% of KETB replied that community representativesdid not monitor the
progress of student, follow up of their daily activity and progress both inside and outside school.
Whereas, 25.7% of the teachers, 14.3% of the principals, 21.4% of the PTSA and 9.5% of the
KETB replied moderate monitor the progress of student, follow up of their daily activity and
progress both inside and outside school. This implies that community representatives were low to
monitor the progress of student, follow up of their daily activity and progress both inside and

outside school.

Based on the above analysis, majority of the respondent believed that, the direct involvement of
community representatives in teaching and learning activities of schools were low. This is
represented that parents are reluctant in helping their student at home. This is due to their
educational and economic background of the parents. Moreover, it is due lack of awareness of
their obligation to support children with homework and motivating them to learn at home. They
should not have well understanding on parental participation in situations of supporting their

children with assignments performances in order to get better their student’s school success at
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home. Because, parents did not help at home, this also represented by lack of follow-up and

assist their children not to be absent from school.

Ummura which states that community can serve as guest teachers in the classroom; help
introduce teacher to the local environment, language and culture; help in preparing instructional
material and media to accord it with the local condition and understandable by children; and give
feedback that can help to improve school performance (Uemura, 1999). However, this finding is
contradicted with the above idea stated by Uemura. The findings of this study indicate that
community was low in helping and introduce teacher to the local environment; help in preparing
instructional material according the local condition; and give feedback that can help to improve
school performance.

In this regard according the information obtained from the interview participants; the
contribution of the community representatives in promoting teaching and learning process was
not as expected. The community representative made efforts in increasing enrollment rate
students and improving the miss behaved students. However, the effort of the two management
bodies on this particular area calls for some significant change to be made. This is due the
undermining of the teachers and principals the contribution of community representatives in
teaching and learning activities. Because, the principals and the teachers believe that
community’s’ skill and knowledge is incapable to solve the direct problems related to the

teaching and learning process.

Literature designates that community representatives and parents are frequently the primary and
the furthermost dominant teachers of their children. They play significant protagonist in
influence to students' learning. Parents make sure children do their homework and supporting
them in finishing school assignments, motive them to read books, encompass them in building
jobs, and numerous other activities that contribute to their child's education. The parents' role in
their children education is in a variety of ways, ranging from reading to children at home and
assisting in the classroom, to sitting on advisory councils at school. The longer families stay
meaningfully involved in their children's education, the more likely their children will be
successful in school. Parent involvement provides an important opportunity for schools to enrich

current school programs by bringing parents into the educational process (Dessoff, 2009).
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4.5 Challenges that Hinder the Community Participation in School

This section is dedicated to the presentation and analysis of the major challenges that affect the

participation of community representatives’ members in the management of secondary school.

NO

Table 6: Challenges that Hinder the Community Participation in School

ltems

Poor economic
background of
community
representative

Lack of skill,
knowledge and
poor
understanding
of their roles
and
responsibilities
of community
representative
Low awareness
of community
on community
participation

Lack of
competence of
the principals
on how to
participate the
community
Negative
attitude of the
principals
towards
participation of
community
The principal
degradation of
the community
capacities to
participate on
the
management

Category

Teachers
Principals
PTSA
KETB
Teachers
Principals
PTSA
KETB

Teachers 10
Principals

PTSA

KETB

Teachers
Principals

PTSA

KETB
Teachers
Principals
PTSA
KETB

Teachers 78
Principals 1
PTSA 4
KETB 9

%

5.7

44.6
14.3
28.6
42.9

15

15

%

8.6

4.8

8.6

19

55.4
85.7
57.1
19

Likert scale
3

F %

4  28.6
5 238
19 109
1 143
2 143
3 143
11 6.3
5 71.4
2 143
9 429
7 4.0
4 57.1
1 71
3 14.3
2 143
3 14.3

4
F
110

© 0o

89

14

71

10

119

62.9
71.4
57.1
42.9
50.9
57.1
50

66.7

40.6
71.4
71.4
38.1
68

14.3
57.1

38.1
46.9
28.6
42.9
33.3

23.8

60

45

%

37.1
28.6
14.3
33.3
49.1
42.9
50

33.3

34.3
14.3
14.3
42.9
25.7
14.3
28.6

19
40.6
14.3
50
33.3
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Table 7. Challenges that Hinder the Community Participation in School (Cont?)

N°  ltems Category Likert scale
1 2 3 4 5
% F % F % F % F %
7  Reluctance and = Teachers 49 28 79 451 21 12 26 14.9

lack of Principals 3 429 4 571

commitment of - pyea 4 286 8 571 2 143

community

representative  <ETB 7 333 9 429 4 190 1 48
8 Lackofclearly Teachers 61 349 91 52 12 6.9 11 6.3

defined role Principals 6 857 1 143

and  PTSA 7 50 7 50

responsibility

KETB 9 429 8 381 4 19

of community
representative

Regarding to item 1 in table-6, respondents asked whether poor economic background of
community representatives were the challenge that affects the practice of community
representative or not. Accordingly, 175(100%) of the teachers, 7(100%) of the principals,
10(71.4%) of the PTSA, and 16(76.2%) of the KETB agreed with the statement. whereas,
4(28.6%) of the PTSA and 5(23.8%) of the KETB replied were remain uncertain to the
statement. This indicates that poor economic background of community representative was the
challenge that hinders the participation of community in management of secondary schools. This
finding is similar with the finding of Adam which states that the level of community
participation attainable at any given time is affected by economic conditions of community.
Community participation was lower in socially and economically marginal populations (Adam,
2005).

Regarding to item 2 in table-6, respondents asked whether lack of skill, knowledge and poor
understanding of their roles and responsibilities of community representative were the challenge
that affects the practice of community representative or not. Accordingly, 7(100%) of the
principals, 175(100%) of the teachers, 14(100%) of the PTSA, and 21(100%) of the KETB
agreed with the statement. This indicates that lack of skill, knowledge and poor understanding of
their roles and responsibilities of community representatives were the challenge that hinders the

participation of community in management of secondary schools.

Regarding to item 3 intable-6, respondents asked whether low awareness of community on

community representatives’ participation were the challenge that hindered the practice of
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community representatives or not. Accordingly, 6(85%) of the principals, 131(74.9%) of the
teachers, 12(85.7%) of the PTSA and 17(81%) of the KETB were agreed with the statement. On
the other hand, 25(25%) of the teachers are disagreed with the statement. This implies that low
awareness of community on participation was the challenge that hinders the participation of
community in management of secondary schools. In line with this Shaffer state that the
representatives of the community, who work in the form of different school community, may not
get the necessary training or orientation and this contributes to their lack of skill actively
participate in the management (Shaffer, 1994). Therefore, school shall pay attention to these

factors so that the level of participation can enhance.

Regarding to item 4 in table-6, respondents asked whether lack of competence of the principals
on how to participate the community were the challenge that affects the practice of community
representatives or not. Accordingly, 2(28.6%) of the principals, 164(93.7%) of the teachers,
12(85.7%) of the PTSA and 12(57.1%) of the KETB were agreed with the statement that lack of
competence of the principals on how to participate the community were the challenge that affect
the participation of community in the management of secondary schools. Whereas, 11(6.3%) of
the teachers, 5(71.4%) of the principals, 2(14.3%) of the PTSA and 9(42.9%) of the KETB were
remain uncertain to the statement. This implies that lack of competence of the principals on how to
participate the community was the challenge that hinders the participation of community in
management of secondary schools.

Regarding to item 5 in table-6, respondents asked whether negative attitude of the principals
towards participation of community representatives were the challenge that affects the practice of
community representative or not. In response to this, 3(42.9%) of the principals, 153(87.5%) of
the teachers, 14(66.6%) of the KETB and 13(92.9%) of the PTSA were agreed with the
statement thatnegative attitude of the principals towards participation of community were the
challenge that affect the participation of community in the management of secondary schools.
Whereas, 4(57.1%) of the principal, 7(4%) of the teachers, 3(14.3%) of the KETB and 1(7.1%)
of the PTSA were remain uncertain to the statement. On the other hand, 15(8.6%) of the
teachers, 4(11.96%) of the KETB, disagreed with the statement. This implies that negative
attitude of the principals towards participation of community was the challenge that hinders the
participation of community in management of secondary schools. Supporting this, UNESCO
(2002), also noted that principals and teachers, some time, refuse to encourage the school board

and association members actively participate for they fear that these community groups would
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get over all control of pedagogical matter with which they have no mastery. Besides, the school
principal in particular sometimes hesitate that the community may want to have control over the
school management and because of this fear he/she consciously limit the degree of participation
(Naryan,1995).

Regarding to item 6 in table-6, respondents asked whether the principal degradation of the
community capacities to participate on the management were the challenge that affects the
practice of community representatives or not. In response to this,7(100%) of the principals,
175(100%) of the teachers, 13(73%) of the KETB, and 12(86%) of the PTSA were disagreed that
the principal degradation of the community capacities to participate on the management was not
challenge that affect the participation of the community in the management of schools. Whereas,
2(14.3%) of the KETB and 3(14.3%) of the PTSA were remain uncertain to the statement. This
implies that the principal degradation of the community capacities to participate on the
management was not the challenge that hinders the participation of community in management

of secondary schools.

Regarding to item 7 in table-6, respondents asked whether reluctance and lack of commitment of
community representative were the challenge that affects the practice of community
representative or not. Accordingly, 7(100%) of the principals, 128(73%) of the teachers,
16(76%) of the KETB and 12(86%) of the PTSA were disagreed with the statement. Whereas,
21(12%) of the teachers, 2(14.3%) of the PTSA and 4(19.1%) of the KETB uncertain with the
statement. Moreover, 26(14.9%) of the teachers and 1(4.8%) of the KETB were agreed with the
statement. This implies that reluctance and lack of commitment of community representatives
were not the challenge that hinders the participation of community in management of secondary

schools.

Regarding to item 8 in table table-6, respondents asked whether lack of clearly defined role and
responsibility of community representatives were the challenge that affects the practice of
community representative or not. In response to this, 11(6.3%) of the teachers, were agreed with
the statement. Whereas, 7(100%) of the principals, 152(87%) of the teachers, 14(100%) of the
PTSA, and 17(81%) of the KETB were remain strongly disagreed or disagreed to the statement.
On the other hand, 12(6.9%) of the teachers, and 4(19%) of the KETB were uncertain with

statement. This implies that lack of clearly defined role and responsibility of community
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representatives were not the challenge that hinders the participation of community in

management of secondary schools.

Regarding the interview made with school, woreda education experts indicated that poor
economic background of the community and instability in income were the major challenges for
community to participate in school management. Moreover, the PTSA and KETB lack basic

knowledge and experience to carry out their duties and responsibility autonomously.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This chapter presents the summary of the study, conclusions, and recommendations based on the
results. It also includes the research questions, instrumentation, population and sample, a
statistical analysis, and a discussion about the conclusions of the study. Finally,

recommendations are presented for future research and study.

5.1 Summary

The main objective of this study was to assess The Practice of community participation in school
governance - the case of secondary schools in central zone of Tigray. The study was carried out

in central zone Tigray regional state with specific reference to seven secondary schools.

For the purpose of investigation, a descriptive survey research design was employed as an
appropriate methodology. To this effect, seven secondary schools were selected using simple
random sampling techniques. The respondents were selected using different techniques. Parent
student Teacher Association members (fourteen), Kebele Education and Training Board (twenty-
one), were selected using purposive sampling techniques. The assumption behind that was the
entire population was sufficiently in number, and it helps the researcher to gain adequate and
necessary information due to their participation in management of secondary schools. However,
175 teachers of the selected schools of central zone were taken as the respondents of the study

using simple random sampling techniques.

Different types of data collection instruments were used: questionnaire and interview analysis.
The data collected through close-ended question were presented in tables for each case, and
analyzed using percentage, mean and descriptive statements. The qualitative data were used to
enhance and clarify quantitative data whenever essential by summarizing the words of
participants. These were followed by relevant discussion to reach at certain findings.

So as to achieve the general and specific objectives the following basic research questions were

raised and answered in this study.

1.To what extent does the community participate in the management of secondary schools?

2.Does the community representative know their role and responsibility properly?
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3.To what extent does the community participate in instructional program of the schools?

4.What are the challenges that affect the participation of community in secondary schools?

In brief the succeeding findings have been acknowledged in response to the basic research

questions:

1.Community Representative Participation in School Management

Community representatives were actively participating in planning and approving annual school
budget of schools. Besides, community representatives (PTSA and KETB) actively participation
in follow up the intended plan of the schools; they were also highly participated in mobilizing
community to contribute financial and physical resource. According the interview made with
Woreda Education Experts (WOE) indicates that, they were instantaneous contribute physical
and financial resource in two ways. Regardless of having a child in school the KETB and PTSA

were decided for each household to contribution finance to strengthen schools.

The findings of the study also confirm that the participation of the community representatives in
creating smooth communication between the school and the community were high. The
interview with WEQO experts, it was found that community representatives were accomplishing
their responsibilities to approve, abandon or change the budget prepared by school principals and
evaluate how it consumed it. Moreover, participation of community in disciplinary issue of the
school significant. In this regard the Interview made with WEO experts also confirm that KETB
and PTSA members were made decision on school matters especially in disciplinary issue of the

schools.

2. The role of Community Representatives in Participation of School Management

The finding confirms that community representatives were properly manifested their role in
generating money from different direction. However, community representatives was not
properly manifested their role to enhance understanding and good relationship between parent
and teachers and they were not properly manifested their role in organizing, promoting and

hosting academic activities.

3. Participation of Community Representative in Teaching and Learning Activities
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The finding indicates that community representatives were reluctant help in design curriculum
and learning materials that reflect children’s everyday life in society. Moreover, they did not
provide supervision and attendance over what students have done both inside and outside
schools.

The finding indicates that, the direct involvement of community representatives in teaching and
learning activities of schools were low. Due to: one) educational and economic background of
the parents, two) lack of awareness of their obligation to support children homework and
motivating them to learn at home, three) lack of understanding on parental participation in
situations of supporting their children with assignments in order to get better student at school
and at home. In this regard, according the information obtained from the interview participants;
the contribution of the community representatives in promoting teaching and learning process
were not as expected. Even if they made efforts to increase enrollment rate and improving the
misbehaved students,the effort of the two management bodies on this particular area calls for
some significant change to be made. This is due to the undermining of the contribution of
community representatives in teaching and learning activities by teachers and principals.
Principals and the teachers believe that community’s skill and knowledge is incapable of solving

problems related to the teaching and learning process.

4.Challenges that Hinder the Community Participation in Schools

Poor economic background of community representatives; lack of skill, knowledge and poor
understanding of their roles and responsibilities; low awareness of community on participation;
lack of competence of the principals on how to participate the community representatives;
negative attitude of the principals towards participation of community were the challenges that

hinder the participation of community in management of secondary schools.

In this regard, the interview made with school, woreda education experts, indicated that poor
economic background of the community and instability of income were the major challenges for
community to participate in school governance. Moreover, PTSA and KETB lack basic
knowledge and experience to carry out their duties and responsibility autonomously.

5.2 Conclusion

The findings of the present study highlighted that school community of the study area was

participant in the managing secondary school especially, in preparing and approving school
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budget, in contributing monetary and non-monetary resource to school, administrating and
controlling school materials and running school budget. But, the practice of community
participation in school governance in the study area has not yet realized due to Poor economic
background of community representatives; lack of skill, knowledge and poor understanding of
their roles and responsibilities of community representatives and negative attitude of the
principals towards participation of community, lack of well-developed school rules, regulation,
norms and no appropriate strategy for the school to encourage and provide community services,

information about school management, Low teacher commitment.

5.3 Recommendation

Based on the findings, the following points were forwarded to realize practice of community

participation in school governance in population of the study area:

@ Regional education bureau in collaborate withworeda education offices should give
continuous incentive to have full time practice in school management.

& The school principals of the study area must developedbasic ground school rules, regulation
and appropriate strategy that leads school communities’to participate in their school
management.

& Woreda Education Office (WEO) and the school principals should oriented school staffs

about the responsibilities and rights of PTA and KETB as school communities.
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APPENDIX - A
MEKELLE UNIVERSITY
THE SCHOOL OF GRADUATE STUDIES
INSTITUTUTE OF PEDAGOGICAL SCIENCE
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT

Questionnaires- To be filled by principals, teachers, KETB and PTSA
Dear respondents

The aim of this questionnaire is to gather information and conduct research on “The practice and
challenges of community participation in decentralized Education system in governmental secondary
schools of Central Zone, Tigray Regional State”. Your genuine concern and willingness in filling the
questionnaire will make the study more objective, informative and useful. Thus, please take a few
minutes to fill the questionnaire and be frank and complete in your answers. Individual responses will be

treated carefully and the results of the survey will only be presented collectively.

Thank you for your cooperation

Part 1. Personal Information

1. Sex: M[_] Femd |
2. Age: 20-[ ] 311 41-4 ] above ]

2. Work Experience: 3-5y{ ] 6-10 y( ] 11-20 ] above20 y[ ]

3. Educational Background

Read and write [__] Grade 1-10 [_]
Certificate [ ] Diploma L]
Bachelor Degree [ 1 Master L]
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Part 11. Community participation in school management

2.1 The following questions (items) seek to identify the community participation in school

management in selected schools. Please indicate your answer by putting a cross (X) in the

appropriate box.
Scale: Very High, (5) High, (4) Moderate (3) Low (2) Very Low (1)

No | Items Rating Scale
2 |3 |4
1 The community representatives participate in planning and approving annual
school budget?
2 The community representatives participate in Follow up the intended plan
3 The community representatives participate in mobilizing the community to
make contribution of financial and physical resource for capacitating the
school
4 The community representatives participate in creating smooth communication
between the school and the community
5 The community representatives participate in controlling the utilization of
school financial and physical resource
6 The community representatives participate in disciplinary issue of the school

Please, list any activities not mentioned in the above table.
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Part I11: Role of the community participation in school

3.1 The following questions (items) seek to identify the role of community representative in
school management in selected schools. Please indicate your answer by putting a cross (X)

in the appropriate box.

Scales: 5 = Strongly Agree, 4 = Agree, 3 = Uncertain, 2 = Disagree and 1= Strongly Disagree

No | The role of the community representative Agreement

112 |3 |4 |5

1 Community representative are strong in generating money from

different direction

2 Community representative enhance understanding and good
relationship between the teachers and parents

3 Community representative organize, promote and host academic

activities of the school

4 Community representative participate in Social Event of the school

Please, list any role not mentioned in the above table.

Part IV: Community representative participation in the teaching and learning process
4.1 The following questions (items) seek to identify in what way community involve in the teaching
and learning process in selected schools. Please indicate your answer by putting a cross (X) in the

appropriate box.
Scales ; VH/ very high/,H/high/,M/medium/,L/law/, VL/very law/

Respondent Response

participation in teaching and learning
No VH|H|M |[L|VL

Help their children at home

Follow-up and assist their children not to be absent from school

1

2

3 Help introduce teacher to the local environment

4 Help in preparing instructional material according the local

condition

5 Give feedback that can help to improve school performance
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. . . Respondent Response
participation in teaching and learning

No VH|H|M |L|VL

6 Help in design of curriculum and learning materials that reflect

children’s everyday life in society

7 Provide supervision and attendance over what students have
done both inside and outside school.

8 Monitor the progress of student, follow up of their daily activity

and progress both inside and outside school

Please, list any participation in teaching and learning not mentioned in the above table.

Part V: Challenges that hinder the community participation in school

5.1 The following questions (items) seek to identify the major challenges that hinder the community to
participate in the management of secondary schools in selected schools. Please indicate your answer by

putting a cross (X) in the appropriate box.

Scales: 5 = Strongly Agree, 4 = Agree, 3 = Uncertain, 2 = Disagree and 1= Strongly Disagree

) Agreement
The major challenges
No 1 2 3 4 5
1 Poor economic background of community representative
2 Lack of skill, knowledge and poor understanding of their roles and

responsibilities of community representative

Low awareness of community on community representative participation

Lack of competence of the principals on how to participate the community

Negative attitude of the principals towards participation of community

o O b~ W

The principal degradation of the community capacities to participate on the

management

7 Reluctance and lack of commitment of community representative

8 Lack of clearly defined role and responsibility of community representative
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Please, list any challenge not mentioned in the above table.
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APPENDIX - B
MEKELLE UNIVERSITY
THE SCHOOL OF GRADUATE STUDIES
INSTITUTUTE OF PEDAGOGICAL SCIENCE
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT
Interview - to be respond by woreda education experts
Dear respondents

The aim of this interview is to gather information and conduct research on “The practice of
community participation in decentralized Education system in governmental secondary schools
of Central Zone, Tigray Regional State”. Your genuine concern and willingness in respond the
interview will make the study more objective, informative and useful. Thus, please take a few
minutes to respond the interview and be frank and complete in your answers. Individual
responses will be treated carefully and the results of the survey will only be presented

collectively.
Thank you for your cooperation

Interview questions

1.How have community participation occurred in the education/schools? (planning,
implementing, monitoring, evaluation)

2.How do you participate in education? (money, labor, materials, idea, decision making)

3.Does the community involve in the teaching and learning process and is there any achievement
because of the participation of community? If not, what is the reason behind?

4.Do community representative know their role properly? If not, what is the reason behind? If
yes, to what extent do principals support KETB and PTA members to discharge their
responsibilities?

5.What are the major challenges that hinder the community to participate in the management of

secondary
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